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o K-5 Literacy Expectations
o Literacy Preakdown

How to help your student at home




DIRELS 81h is the fluency platform,
vtilized by our state to track
student fluency progress, as well as
provides fluency activities to be
used in the classroom to fill gaps

that may appear.



DIRELS & is vtilized to assess all student fluency at the
beginning, middle, and end of the school year, in grades K-
S. Students that score below benchmark are also progress

monitored in the DIPELS system to maintain a frequent

read of their progress.
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The DIBELS measures include six individual tests that focus on the big ideas and critical skills of beginning reading.

Parent Guide to DIBELS Assessment

Grades Assessed

instruction.

Big Ideas What is it? Why is it important? DIBELS Measures
1 |2 | 3 (46 |7-8
Phonemic awareness refers to your child's ability to hear and .
manipulate sounds in spoken words only. This skill is a powerful :Eﬂsg;:: dFllTj::g {EEE]} or
Phonemic predictor of future reading success. It is a skill that is typically y
Awareness assessed early in a child's schooling (i.e., kindergarten), but it is Shoneme Seamentation J
also used with older children who are experiencing difficulty Fluenc F'SFE}I|
reading. Y
Phonics refers to the ability to learn the individual sounds in Nonsense Word Fluency
spoken language and map those sounds to specific written letters (NWF) v Vol
Phonics in the English language. Students who have strong phonics skills .
are able to connect individual sounds with letters and use those Word Reading Fluency VoA A
sounds to read words. (WRF)
Reading fluency refers to your child’s ability to read text Oral Reading Fluency (ORF) Jlvl oy J J
Reading Fluency | accurately and automatically so that students can understand . | .
what they are reading. {"v:::;li? eading Fluency AR L
Vocabulary refers to your child's knowledge of the meanings of
Vocabulary individual words being read. Vocabulary knowledge is important
to a student’s ability to read and comprehend what is read.
Reading Reading comprehension refers to your child s ability to | Maze N Y J
. understand what he or she reads. It is the ultimate goal of reading ,
Comprehension Daze Y Y

Test of Related Early Literacy Skills

Letter Maming Fluency assesses a student’s ability to say the
“names” of upper and lowercase letters in the English alphabet.

This skill is a strong predictor of future reading success in young
children.

Letter Naming Fluency
(LNF)
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LIFT is a state designed assessment vtilized to assess student fluency
at the beginning, middle, and end of the school year, in grades 4-5.
This assessment is given to all students that scored Pasic, Approaching
Pasic, and Unsatisfactory on the LEAP test. Students that score below

benchmark are also progress monitored, using DIPELS. to maintain a

frequent read of their progress.
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The Louisiana LIFT diagnostic assessment is designed to support teachers in identifying gaps in foundational skills
knowledge for students in grades 3 and up. It is not a substitute for a universal screener. This diagnostic assessment is
designed to be administered to any students who score below benchmark on a universal screener, who score basic or
below on the LEAP, and/or those who may be struggling with ELA content.

Diagnosing gaps in reading foundations is an important first step in supporting students who are struggling to read or
master grade-level content. This resource will support you in identifying those gaps. It will also provide links to
resources that will assist you in providing targeted support for specific foundational skills. The flowchart below details
how this assessment should be administered. Students may not need to take all parts of this assessment. The different

parts of this assessment are also available individually in the LIFT Library. Follow the flowchart for guidance as to when
you should administer the different parts of this assessment.
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Ctudents are asked to read a passage. [

Quest for the Best
should not take longer than 3 minutes for a

Once upon a time there were two friends, Peggy Pelican

and Cam Crawfish. These two friends loved to eat yurnmy |
food and would go all over the state to find new places to

eat. Peggy’s favorite food was gumbo, and Cam’s favorite

student to read. The goal is for students to

read the passage at 957, accuracy and within

food was red beans and rice. One day, Peggy asked Cam to go on a

quest to find the best gumbo and red beans and rice in the entire

the time frame. Farther testing is

state.
Peggy said, “I can’t wait to find the best gumbo in our state. It adminiS'I'ered i'F 'H'\is goal iS n°+ me+ SO .|.ha.|.
a3 will be a great adventure for us!” Cam was also excited
to start this quest for the best, but he did not think he 'I'eaCherS can ge.l. q be'l"l'er UnderS'I'and"\g O'F
could find red beans and rice that tasted better than his
mom’s. “I am excited to start this quest, but I know no one makes o o
‘ where the misunderstandings may be and how
better red beans and rice than my mom!”
The next day, Peggy and Cam set off on their fun food 'H-\eg can mee+ '|'he needs o-F 'I'he S'I'Uden'l'.

adventure. They ate bowls and bowls of gumbo and red beans and
rice. At the end of the day, they were so full they could barely move!
“I have eaten so much today, but I still don’t think I’ve found the

L N T et T e TR L T T e T R e T %
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what is my child's teacher doing

to help my child's fluency?




MName J-weeks

st Grade Fluency Tracker

+ Flusncy goal: wWCPM
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QOur students are aware of their
fluency goals for the year. Qur

belief is that our students are

more inclined to work hard and )
master their flvency if they
know where the expectations
lie. Ry allowing them to take
owhership of their fluency
goals, they can also take

owhership in the progress being

made towards their goal.



aMaking students aware of goals

0 teaching tier | curriculum

o Intentionality within whole group instruction







Take time each day to read with your child. Read o your

child and encourage your child to read to you. fven

Kindergarteners are learning to read level 1 books.
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Expression
expression matches
meaning

varied volume,
intonation, and tone

* reads with
confidence

natural sounding

consistently uses
expressicn through
varied intonation,
volume, and tone to
match meaning

reads with
confidence

is natural-sounding
and easy to
understand

meostly uses expres-
sion by sometimes
varying intonation,
volume, and tone to
match meaning

shows confidence but
inconsistenthy

is mostly natural-
sounding and easy
to understand

Multidimensional Fluency Scale

2
Approaching

attempts expression,
but is inconsistent
and often does not
miatch the meaning
lacks confidence,
reads quietly
primarily focuses

on =aying the words
comectly

1
Developing

pays minimal or no
attention te expressicn
reads in 3 guiet and
monotone woice

reads words & if sim-
ply to get them cut

A

Automatic
Word
Recognition
reads automatically
reads effortlesshy

pace matches
text (rate)

R

Rhythm and
Phrasing
reads phrase-by-

phrase chunks”

attemntion to
punctsation
with intonation
and pauses
easy to listen to

reads nearly all words
automatically and
effortlessly

uses a pace that

is consistenthy
cormversational and
appropriate for the
nature of the text

number of words
read per minute
matches grade-level
requirement. Sea
“Target Fluency
Ranges" table on

page 16

reads primarily in
phrases, chunks, and
SEMtEnce LNits

pays attention to
intonation and paus-
25 at punctuation
consistently

and accurately

reads most words
automatically and
effortlesshy

uses @ mixture of
conversational and
slow reading

number of wiords
read per minute
meets grade-level
requiremeant. Sea
“Target Fluency
Ranges” table an

page 16

reads with some
choppiness, but is
generally able to go
phrase by phrase
pays attention to in-
tonation and wsualky
pauses at
punctuation consis-
tenthy and accurately

does not read most
wiords automatically
and has to stop to
recognize words

reads at 3 moderately
slow pace

number of words
read per minute is
below grade-level
requirement. See
“Target Fluency
Ranges" table on
page 16

reads in bwo- and
three-word phrases
frequently

reads with choppi-
ness

often exhibits
improper intonation
and pauses at
punctuation

does not read words
automatically and has
to stop frequently to
recognize words
reads at an
excessively slow and
laborious pace
number of words read
is well below grade-
level requirement. 5ee
“Target Fluency Rang-
es” table on page 16

reads word by word
frequently

readsina

maonotonic manner
shows little sense of
phrase boundarias
exhibits improper
intonation and pauses
at punctuation

S

Smoothness
smizoth-sounding
with flow

accurate word
TeCognition
minimal hesitations
self-comects

reads nearly all words
accurately

reads smoothly, with
minimal hesitations

has few word and

structure difficulties
and corrects quickly

reads most words
accurately

breaks cocasionally
from smoothness
and hesitates

has a few difficulties
with specific wornds
and/or structures,
but they do not im-
pede owerall flow

struggles to read
wiords accurately

pauses and hesitatas
frequently at

“rough spots” in text,
which disrupts the
overall flow

requires frequent assis-
tance for insccuracies:
long pauses, insertions,
Mispronunciation,
omissions, false starts,
sound-outs, repetitions

is unaware of mistakes




Resources for Parents
From the University of Oregon DIBELS Website

« The Parent Guide to DIBELS Assessment offers information on the different DIBELS

measures, what is being assessed, and what they mean
hitps://dibels.ucreqon.edu/sites/dibels1.uoregon.edu/files/2021-06/dibelsparentquide. pdf

The National Center on Improving Literacy offers resources for families to support their
student’'s reading progress.

« Families and Schools Partnering for Children’s Literacy Success Implementation Toolkit:
hitps://improvingliteracy.org/kitffamilies-and-schools-partnering-childrens-literacy-

SUCCESS
« Parents & Families Page: hitps://improvingliteracy.org/family

« Understanding Screening: Overall Screening and Assessment brief and infographic:
hitps://improvingliteracy.org/brief/understanding-screening-overall-screening-and-

assessment

Although written for school leaders such as principals, The Lead for Literacy Center also
offers resources that can help families understand and support their student’s reading progress.

« [ncreasing Instructional Intensity Across Tiers of Support brief and infographic:
https://leadforliteracy.org/briefs/increasing-instructional-intensity-across-tiers-support
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Please don't hesitate to reach out with any

questionsl

miranda.cole@cpsb.og




